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Abstract: Background A key component of effective language instruction is the creation and
modification of teaching resources. Teachers are increasingly expected to provide resources that
take into account the diverse linguistic ability, learning styles, and sociocultural backgrounds of
their students. In order to enhance integrated language skills, communicative competence, learner
autonomy, and analytical thinking, this research examines a number of teacher-developed and
modified classroom activities.

The study focuses in particular on exercises meant to help children who struggle with writing,
reading comprehension, correct grammar, speaking, and listening.

The study also looks into the efficacy of technology-assisted learning using digital platforms
including collaborative design tools and interactive quiz apps.

The results show that learner-centered and properly chosen materials lead to increased classroom
engagement, more motivation, and more significant educational experiences.
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Introduction

Teachers are under growing pressure in modern language education to adapt or develop teaching
resources that take into account students' linguistic aptitudes, motivations, and sociocultural
contexts. Commercial coursebooks offer helpful frameworks, but they frequently fall short of
meeting the emotional, cognitive, and linguistic demands of particular learner groups.

As a result, one of the key traits of professional language instruction is the capacity to modify and
create materials.

According to Brian Tomlinson (2011), instructional materials should be assessed for both the
learning outcomes they generate and the quality of their design.

A learner-centered approach to materials production places a strong emphasis on tasks that
https://ejlss.es/ Page | 98



https://ejlss.es/
https://ejlss.es/

European Journal of Life Safety and Stability

encourage critical and reflective thinking, chances for real-world communication, and a balanced
integration of the four language skills.

Furthermore, classroom activities should replicate real-world communication and support learners’
academic and professional goals, including preparation for international proficiency examinations.
Alan Maley (2016) argues that effective materials must be selected and implemented according to
learners’ actual needs and abilities.

Another important development in modern education is the growing use of digital technologies in
language instruction. Technology-enhanced tasks can increase participation, autonomy, and
interaction when integrated purposefully. However, digital tools should support pedagogical aims
rather than function solely as entertainment resources.

Background and Rationale

Teachers must now develop learning resources that better represent students' academic objectives,
interests, and practical communication needs rather than relying solely on commercial textbooks for
language instruction. Even if coursebooks offer helpful structure and information, they could not
adequately address students' emotional engagement, cultural context, or communication difficulties.
As a result, the capacity to modify teaching materials has emerged as a crucial professional
competency for language instructors. Effective language resources should promote meaningful
engagement and active learner participation in addition to presenting linguistic knowledge,
according to Brian Tomlinson. In a similar vein, Alan Maley stresses that instructional materials
should be tailored to the requirements, skills, and learning goals of students.

The growing use of technology in the classroom is another important advancement in education.
Collaboration, creativity, and instant feedback are all made possible by digital tools, and they can
all have a beneficial impact on student motivation and classroom engagement.

However, rather than being used only for amusement, technology resources should be carefully
chosen to assist educational objectives.

Adapting and Designing Teaching Materials According to Learners’ Needs

A key component of effective teaching practice is creating instructional materials depending on
learners' competence levels, learning objectives, interests, and cultural contexts. Instructors should
assess if the materials used in the classroom actually aid in language development and successful
communication.

Challenges in Materials Adaptation

Teachers may encounter challenges such uneven access to technology, limited preparation time, and
differing learner competency levels despite the advantages of customized materials. Materials
should therefore continue to be adaptable and flexible in accordance with institutional resources and
classroom reality.

Reflection on the Writing Activity

A supplementary writing task was introduced because the original coursebook contained limited
opportunities for written production. Effective language instruction should integrate all four
language skills to ensure balanced learning and communicative competence.

The writing activity aimed to strengthen learners’ productive abilities, particularly for students who
experienced difficulties expressing ideas in written form. Since language learning requires
meaningful output, the task encouraged learners to organize thoughts, apply grammatical structures,
and communicate ideas clearly.

Additionally, collaborative peer-review stages were incorporated into the activity so that students
could provide feedback on each other’s writing. This modification promoted learner interaction and
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reflective learning while helping students identify their own strengths and weaknesses in writing
performance.

Reflection on the True/False/Not Given Reading Activity

Although many learners demonstrated adequate reading comprehension abilities, they experienced
difficulties completing True/False/Not Given tasks effectively. To address this issue, an additional
reading activity was designed to develop learners’ analytical reading skills and improve accuracy in
identifying textual information.

The activity was especially relevant because the learners intended to take the IELTS examination,
where this task type frequently appears. Practice with authentic-style reading exercises enabled
students to become more familiar with exam strategies, including scanning, identifying paraphrased
ideas, and distinguishing between explicit and implied information.

To further enhance engagement, students completed the task in pairs before discussing answers as a
whole class. This collaborative stage increased interaction and allowed learners to explain their
reasoning processes.

Reflection on the Online Discussion Response Activity

An online discussion-response activity was designed to encourage authentic communication and
critical thinking. In this task, learners read a short social-media-style post or opinion text and then
responded by expressing their perspectives and supporting arguments.

The activity reflected real-life communication patterns commonly encountered in digital
environments. Learners were encouraged to analyze information, connect it with prior knowledge,
and formulate meaningful responses. This process promoted active learning rather than passive
reception of information.

The task was influenced by the Philosophy-Based Language Teaching (PBLT) approach, which
encourages learners to examine ideas deeply and expand their interpretations through discussion
and reflection. Students not only practiced language production but also developed reasoning and
evaluative skills.

As an additional modification, learners were asked to create follow-up questions for their
classmates after posting responses. This extension increased interaction and stimulated spontaneous
communication.

Reflection on the Debate Activity

In the debate activity, learners were divided into groups and asked to present arguments supporting
or opposing a particular issue. This task promoted authentic language use, contextualized
communication, and the development of persuasive speaking skills.

Debates encouraged learners to articulate opinions confidently, defend arguments logically, and
respond to opposing viewpoints. The activity also strengthened learners’ confidence and identity
expression, as students were able to share personal perspectives in a supportive environment.

To improve participation, preparation time and vocabulary-support sheets were added before the
debate stage. This adjustment reduced learner anxiety and enabled students with lower confidence
levels to contribute more actively.

Reflection on the “Giving Advice Using Modals” Activity
(Using Gimkit and Canva)

This activity integrated two digital tools: Gimkit and Canva. Gimkit was used during the pre-task
phase to review modal verbs interactively, while Canva was utilized for collaborative presentation
creation.
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The task encouraged learners to design advice-based scenarios and present solutions using
appropriate modal structures. Through collaborative slide creation, students practiced language
production, creativity, and problem-solving simultaneously.

Student-generated digital products contributed to greater learner autonomy and encouraged
meaningful interaction with the target language. Moreover, the use of game-based review activities
increased participation and maintained learner motivation throughout the lesson.

Reflection on the Creative Listening Activity
(Using Kahoot)

This activity applied a Computer-Assisted Language Learning (CALL) approach through the use of
Kahoot!. Learners first listened to authentic audio materials and then completed comprehension
tasks through an interactive quiz format.

The activity aimed to transform learners from passive recipients of information into active
participants. Immediate feedback, competition, and interaction increased learner engagement and
concentration during the lesson.

To extend the original task, students were later asked to create their own quiz questions based on
the listening material. This modification strengthened comprehension and encouraged deeper
processing of language input.

While technology can significantly improve learner motivation and participation, educators should
carefully select digital tools that align with instructional goals, learner abilities, and available
classroom resources. Technology should ultimately support effective learning outcomes rather than
serve only entertainment purposes.

Conclusion

Adapting and designing instructional materials according to learners’ needs, proficiency levels,
interests, and socio-cultural backgrounds remains a central responsibility of effective language
teachers. The reflections presented in this paper demonstrate that carefully modified activities can
successfully address learners’ difficulties while supporting communicative competence and
academic achievement.

The integration of balanced skill-development activities, communicative tasks, critical-thinking
exercises, and technology-enhanced learning opportunities contributes to more authentic and
meaningful classroom experiences. Learners become more actively involved in the learning process
when they interact with materials creatively and purposefully.

Moreover, the thoughtful use of digital platforms can strengthen collaboration, learner autonomy,
and engagement when pedagogically justified. Nevertheless, technology should always be
implemented with clear educational objectives and adapted to learners’ specific contexts.

Ultimately, the effectiveness of teaching materials should be measured not only by their design
quality but also by the extent to which they improve learner performance, participation, and
communicative confidence.
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